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Introduc/ons	  

Be%er	  Communica/on	  CIC	  
	  
•  Marie	  Gascoigne	  
•  Victoria	  Riley-‐Hill	  
•  Anna	  Branagan	  
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Introduc/ons	  

•  Chris/ne	  Allen	  -‐	  Hunters	  Hall	  Primary	  
•  Mark	  Wadsworth	  –	  Ruardean	  Primary	  
•  Kate	  Davey	  –	  Haxby	  Road	  Primary	  
	  
Contribu/ons	  from	  
Katherine	  Gill	  –	  Millfields	  School	  
Luisa	  Mar/nez	  –	  St.	  Edmund’s	  School	  
Marie	  Hazelton	  –	  St.	  Peter’s	  School	  







• Are supported with appropriate information 
to make informed choices and skills to 
support development  

Family support 

• Are audited, adapted and enhanced to 
maximise participation   Environments 

• Specialist knowledge and skills are used to 
build capacity in the wider workforce to 
support across universal, targeted and 
specialist levels of provision  

Workforce 

•  Is efficient and accessible including training 
of others to identify and provision of pre-
referral advice in community settings 

Identification 

•  Is appropriate and timely, and may include 
direct or indirect, individual and group 
interventions delivered in a functional 
context 

Intervention 

 
 
 

Five strands 
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Level 1 
Input 

 
 

How much did we do? 
 
Traditional measures of 
activity and inputs 
 

Level 3 
Implementation 

 
 

How well did we do it? 
 
Measuring whether the inputs 
were of a high quality 

Level 2 
Reach 

 
 
Is anyone better off? 
 
Measuring access to the 
inputs delivered 

Level 4 
Impact 

 
 

Did it make a difference? 
 
For the individual? 
For a group? 
For a population 

quantity 
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Outcome framework 
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AXer	  Freidman,	  2005	  and	  “Turning	  
the	  Curve”	  (DCSF,	  2008)	  
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Why scheme for schools? 



Why scheme for schools? 

	  
	  

•  Desire	  to	  support	  standards	  and	  ensure	  the	  
children	  and	  young	  people	  with	  more	  specific	  
and	  significant	  SLCN	  don’t	  get	  lost	  in	  the	  
system	  

•  Desire	  to	  facilitate	  an	  accredita/on	  for	  schools	  



Why scheme for schools? 

	  
	  

•  Opportunity	  to	  facilitate	  through	  the	  Balanced	  
System®	  bo%om	  up	  as	  well	  as	  the	  top	  down	  
commissioning	  work	  of	  the	  CIC	  

•  Meets	  core	  objec/ve	  of	  suppor/ng	  change	  



Why scheme for schools? 

	  
	  

•  Interested	  in	  the	  Balanced	  System®	  because	  
family	  support	  is	  a	  core	  strand	  

•  Specialist	  level	  standards	  address	  needs	  of	  
those	  children	  and	  young	  people	  with	  specific	  
needs	  



Why scheme for schools? 

	  
	  

Included	  at	  Step	  3	  of	  the	  Communica/on	  Trust	  
Communica/on	  Commitment	  
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Pilot	  Schools	  

Phase	  1	  pilot	  	  
September	  2014	  –	  December	  2015	  

– 6	  schools	  

Phase	  2	  pilot	  
January	  2015	  –	  April	  2016	  

-‐	  	  5	  addi/onal	  schools	  
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Pilot	  Schools	  

	  
Phase	  3	  –	  tes/ng	  a	  large	  scale	  approach	  
May	  2015	  –	  December	  2016	  

– 60	  school	  cluster	  in	  Kent	  	  
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Understand 
school context 
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School	   Number	  on	  roll	   Predicted	  %	  SLCN	   Predicted	  number	  
SLCN	  

Hunters	  Hall	   700	   47%	   329	  

Millfield	   629	   49%	   312	  

Ruardean	   86	   26%	   22	  

St.Edmunds	   300	   16%	   48	  

Understand 
school context 



understand 
Balanced system® mapping tool 
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Power of the mapping tool 

“Looking	  at	  the	  school	  as	  a	  whole,	  and	  pulling	  
together	  different	  bits	  of	  good	  prac9ce	  from	  
around	  the	  school”	  
	  
“Raising	  staff	  awareness	  of	  what	  is	  helpful	  for	  
SLCN,	  some9mes	  they	  were	  doing	  things	  and	  not	  
sure	  why!”	  
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Power of the mapping tool	  

	  
“We	  found	  it	  straighCorward	  to	  fill	  in,	  not	  
always	  easy	  to	  put	  in	  the	  evidence	  as	  we	  had	  to	  
find	  it.	  Also	  needed	  everyone	  to	  contribute	  to	  
give	  a	  full	  picture.”	  
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Five Strands 

•  All	  of	  our	  pilot	  schools	  say	  their	  understanding	  
of	  the	  need	  for	  family	  support	  has	  increased	  

•  All	  say	  their	  understanding	  of	  developing	  the	  
workforce	  has	  increased	  

•  Most	  say	  their	  understanding	  of	  interven/on	  
across	  the	  three	  levels	  has	  increased	  

•  Schools	  were	  most	  confident	  around	  
iden/fica/on	  where	  the	  majority	  felt	  they	  had	  
a	  good	  understanding	  at	  the	  outset	  
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Haxby road 
city of york 



Haxby	  Road	  Enhanced	  
Resource	  Provision	  for	  SLCN	  

•  A	  new	  model	  since	  September	  2014	  
•  The	  Ebor	  Academy	  is	  commissioned	  to	  run	  this	  by	  

the	  Local	  Authority	  
•  26	  place	  provision	  for	  primary	  children	  with	  SLCN	  as	  

their	  primary	  need	  
•  Children	  are	  on	  dual	  placements	  from	  across	  the	  

City	  of	  York	  
•  Outreach	  is	  offered	  to	  Home	  Schools	  by	  specialist	  

staff	  
•  SaLT	  on	  site	  



Mapping	  Tool	  
f	  

The	  ‘full	  picture’	  

“When	  I	  first	  looked	  at	  The	  Balanced	  System®	  
planning	  tool,	  it	  did	  look	  like	  a	  rather	  daun/ng	  task	  to	  
complete,	  but	  aXer	  working	  with	  staff	  to	  pull	  together	  
the	  informa/on,	  I	  have	  found	  it	  incredibly	  useful.	  It	  
has	  formed	  a	  big	  part	  of	  our	  school	  development	  
plan.	  It	  has	  not	  only	  has	  it	  made	  us	  think	  about	  
possible	  gaps	  and	  how	  to	  move	  forward,	  it	  has	  
highlighted	  so	  many	  posiAves	  that	  we	  are	  doing	  in	  
our	  school.	  I	  found	  it	  worked	  well	  holding	  a	  staff	  
mee/ng	  so	  all	  staff	  could	  have	  an	  input	  into	  each	  
sec/on	  -‐	  it	  was	  a	  real	  boost	  for	  staff	  to	  really	  think	  
about	  the	  good	  things	  they	  are	  doing	  as	  well	  as	  
looking	  for	  ways	  in	  which	  we	  can	  improve.	  	  



Mapping	  Tool	  
f	  

The	  ‘full	  picture’	  

	  
I	  now	  have	  a	  comprehensive,	  clear	  and	  useable	  
document	  that	  is	  so	  much	  more	  than	  a	  provision	  
map	  -‐	  rather	  than	  focusing	  just	  on	  interven/ons,	  I	  
have	  'the	  full	  picture.‘”	  
	  



What	  do	  we	  need	  to	  change?	  

•  Parental	  Involvement	  /	  Family	  Support	  
Parental	  groups	  have	  been	  offered	  in	  the	  past	  but	  not	  always	  with	  a	  
good	  uptake.	  We	  have	  started	  to	  iden/fy	  how	  this	  could	  work.	  

•  Training	  for	  other	  professionals	  
Our	  staff	  are	  so	  highly	  trained	  we	  would	  like	  to	  offer	  more	  training	  and	  share	  
good	  prac/ce.	  This	  would	  replace	  some	  of	  the	  current	  outreach	  and	  be	  directed	  
training	  /me	  for	  Home	  Schools.	  

•  Stronger	  links	  with	  SaLT	  	  
How	  we	  use	  SaLT	  exper/se	  in	  the	  classroom.	  Liaison	  of	  targets	  and	  joint	  working.	  

•  Interven/ons	  
Introduce	  more	  bespoke	  interven/ons	  and	  look	  at	  the	  structure	  of	  the	  day	  to	  
maximise	  the	  use	  of	  TA	  skills.	  
	  

	  



Outcomes	  for	  pupils	  

•  Parental	  Involvement	  /	  Family	  Support	  
–  Children	  will	  be	  well	  supported	  at	  home.	  Their	  parents	  will	  understand	  

strategies	  which	  they	  could	  try.	  Parents	  will	  also	  have	  social	  links	  with	  
each	  other	  which	  may	  support	  children’s	  social	  skills.	  

•  Training	  for	  other	  professionals	  
–  Children	  will	  be	  able	  to	  access	  their	  learning	  in	  their	  home	  schools.	  Staff	  in	  

home	  schools	  will	  be	  able	  to	  effec/vely	  differen/ate	  work	  to	  meet	  the	  
needs	  of	  pupils	  with	  SLCN.	  

•  Stronger	  links	  with	  SaLT	  	  
–  Children	  will	  be	  able	  to	  generalise	  their	  skills	  learnt	  in	  therapy	  sessions	  	  	  

•  Interven/ons	  
–  Children	  will	  make	  further	  progress	  in	  curriculum	  areas,	  social	  skills	  and	  

with	  speech	  sounds.	  	  
	  

	  



Impact	  on	  school	  system	  

•  Parental	  Involvement	  /	  Family	  Support	  
–  Increased	  support	  from	  parents	  in	  school.	  Parents	  views	  are	  regularly	  

shared	  and	  acted	  upon.	  Parents	  are	  viewed	  as	  partners.	  

•  Training	  for	  other	  professionals	  
–  Schools	  across	  the	  city	  will	  have	  the	  skills	  to	  support	  children	  with	  SLCN	  

who	  are	  not	  at	  the	  ERP	  but	  would	  s/ll	  benefit	  from	  specific	  strategies	  

•  Stronger	  links	  with	  SaLT	  	  
–  Home	  and	  host	  schools	  will	  have	  the	  same	  informa/on	  from	  SaLT.	  This	  will	  

result	  in	  both	  schools	  understanding	  the	  child’s	  needs	  be%er	  and	  enable	  
them	  to	  act	  upon	  advice	  given	  to	  best	  support	  the	  child.	  

•  Interven/ons	  
–  Running	  interven/ons	  on	  a	  flexible	  basis	  will	  enable	  staff	  to	  plan	  literacy	  

and	  numeracy	  lessons	  for	  all	  children	  which	  are	  then	  enhanced	  by	  the	  
work	  in	  interven/ons.	  	  
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The Balanced System® 
S4S Mentor 

•  Mentor	  support	  throughout	  the	  scheme	  
•  Ini/al	  contact	  by	  phone	  
•  Online	  conversa/ons	  through	  the	  website	  and	  
ongoing	  phone	  contact	  

•  Visit	  to	  school	  at	  end	  of	  understand	  phase	  to	  
support	  plan	  and	  do	  

•  Mentor	  is	  not	  the	  accreditor!	  
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The Balanced System® 
S4S Mentor 

	  
	  
“I	  feel	  that	  it	  is	  good	  to	  talk	  to	  someone	  about	  
the	  things	  that	  you	  are	  doing.	  The	  telephone	  
conversa9ons	  are	  very	  helpful.”	  
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Millfields, hackney 
and 

St Edmund’s, Suffolk 
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A tale of two 
schools 

Millfields,	  Hackney	  
•  Very	  large	  primary	  school	  –	  

690	  on	  roll	  
•  Serves	  area	  of	  significant	  

depriva/on	  
•  Ethnically	  and	  linguis/cally	  

diverse	  
•  Significant	  numbers	  with	  

SEND	  

St.	  Edmund’s,	  Suffolk	  
•  300	  pupils	  R	  to	  Yr4	  but	  

growing	  to	  Yr6	  
•  Less	  deprived	  demographic	  
•  Linguis/c	  diversity	  high	  at	  

34%	  
•  Low	  levels	  of	  SEND	  



Understand	  Phase	  

What	  surprised	  us	  
was	  how	  many	  
intervenAons	  we	  
already	  provide!	  

millfields 





Millfield Plan and Do 

1. To	  transfer	  interven9on	  strategies	  from	  group	  
to	  whole	  class	  seKng.	  

2.  	  To	  ensure	  that	  Millfields	  is	  a	  language	  
enhanced	  environment	  in	  which	  to	  learn	  

3. To	  ensure	  parents	  understand	  the	  
interven9on	  their	  child	  is	  receiving	  and	  to	  
know	  how	  they	  can	  help	  their	  own	  child	  at	  
home.	  



St. Edmund’s 



Plan	  and	  Do	  
•  Key	  area	  the	  school	  would	  like	  to	  develop	  is	  family	  

support	  and	  informa/on	  for	  parents	  at	  targeted	  and	  
universal	  levels	  

•  At	  targeted	  level:	  
	  Family	  friendly	  informa/on	  sheets	  developed	  to	  be	  given	  out	  
when	  a	  child	  starts	  an	  interven/on	  

	  
•  At	  universal	  level:	  
	   	  Parents	  of	  new	  intake	  to	  a%end	  an	  informa/on	  session	  on	  

suppor/ng	  language	  and	  literacy	  at	  home	  (also	  complete	  a	  
communica/on	  ques/onnaire	  about	  their	  child)	  	  
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Plan and DO tools 

“Seeing	  the	  different	  levels	  altogether	  and	  knowing	  
that	  all	  the	  strands	  needed	  to	  be	  covered.	  Made	  it	  
easier	  to	  plan	  new	  interven9ons	  as	  we	  could	  see	  
where	  they	  filled	  a	  gap”	  
“It	  has	  made	  us	  consider	  how	  we	  get	  parents	  
involved	  in	  a	  way	  that	  is	  useful	  for	  them	  and	  that	  
they	  can	  use	  in	  everyday	  situa9ons	  rather	  than	  
adding	  another	  task	  to	  their	  list	  of	  things	  to	  do	  at	  
home”	  
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Hunters Hall 
Barking & Dagenham 



 
Hunters Hall Primary School. 

I can be anything I want if I can just believe in 
me! 

Three form entry primary school in Dagenham 
with a nursery and an ARP for Speech and 

Language. 
http://www.hunters-hall.bardaglea.org.uk 

 



Suprises!! 

•  We already do a lot to support the 
development of speech and language. 

•  Our new inclusion team is both 
enthusiastic and resourceful. 

•  There is a need for change and gaps to 
work on. 

•  We need to become a centre of excellence 
and the Scheme for Schools helped us to 
plan a way forward. 



The ARP. 

•  Nine places from reception to year 6. 
•  Children allocated by local authority placement 

panel. 
•  We have very little ownership. 
•  Move to twelve places. 
•  Provide outreach service 
•  Greater control over identification and placement 

of pupils. 
•  Provide training for other school colleagues. 



Our Scheme for 
Schools outcomes 



Our Scheme for 
Schools outcomes 



Our Scheme for 
Schools outcomes 



Impact on pupils! 
(We hope) 

•  ARP lead supports identification throughout the school 
and guides teachers to best practice.  

•  More pupils from within the school can access the 
expertise of the ARP staff.  

•  ARP has the correctly identified pupils with a specific 
language issue as their primary  need. 

•  Interventions develop and improve children’s language 
acquisition and understanding.  

•  Intervention enables pupils to return to their own school 
•  Parents are supported with skills to support their children 



Impact on school system. 

•  The role of the ARP lead will be new and exciting 
and move the school towards being a centre of 
excellence. 

•  ARP will be integrated into the whole school and 
not seen as an “add on”. 

•  ARP lead will have a role in the senior 
leadership team. 

•  Strategically led targeted interventions will 
embed 

•  School will work in partnership with parents 



Ruardean, 
gloucestershire 



Small	  rural	  school	  	  
86	  pupils	  on	  role	  

	  
‘The	  support	  for	  those	  with	  
SEN	  in	  the	  Communica/on	  
and	  Interac/on	  Centre	  and	  
mainstream	  classes,	  is	  
managed	  outstandingly	  well.’	  
Ofsted,	  	  2014	  

	  	  

Longstanding	  
Communica/on	  and	  
Interac/on	  Centre	  
a%ached	  to	  the	  

school	  	  	  

High	  level	  of	  
children	  with	  

challenging	  needs	  	  	  

Very	  small	  budget	  	  	  
Lower	  than	  na/onal	  
average	  free	  school	  

meals	  	  

Limited	  parental	  
engagement	  	  

Good	  targeted	  and	  
specialist	  provision	  	  

Limited	  universal	  
provision	  	  	  

SLCNS	  is	  well	  
recognised	  as	  a	  

reason	  for	  a	  lack	  of	  
a%ainment	  



What	  did	  we	  want	  out	  of	  
scheme	  for	  schools?	  

Developing	  universal	  
level	  interven/ons	  

Making	  the	  
environment	  more	  
accessible	  for	  all	  

children	  

Develop	  the	  work	  
with	  parents	  	  

We	  would	  like	  to	  
iden/fy	  gaps	  in	  the	  
specialist	  level.	  	  

Specialist	  level	  –	  Wider	  
Workforce.	  There	  was	  a	  
lot	  of	  hands	  on	  discussion	  
and	  support	  but	  limited	  
opportuni/es	  for	  more	  

structured	  staff	  
development	  	  	  

Universal	  level	  
environment/	  

Interven/on	  provision	  for	  
children	  was	  very	  limited	  	  	  

All	  levels-‐	  Family	  	  
We	  had	  a	  good	  rela/onship	  with	  
parents	  but	  we	  weren’t	  really	  
suppor/ng	  them	  to	  develop	  
their	  own	  children’s	  speech	  
language	  and	  communica/on	  

skills.	  

What	  did	  we	  learn?	  



•  Age	  appropriate	  visual	  /metables	  	  

•  Accessible	  
values	  	  

Plan	  and	  do	  :	  Simple	  strategies	  to	  implement	  
Universal	  –	  Enabling	  Environments	  



Specialist:	  Giving	  parents	  
simple	  ac/vi/es	  they	  can	  do	  	  
prac/se	  at	  home	  	  

SLCN	  games	  from	  Stephen	  Parsons	  on	  	  
h%p://www.worcestershire.gov.uk/downloads/file/
387/get_worcestershire_talking_list_of_ideas	  

(Black	  sheep	  press)	  	  

Universal:	  	  
Including	  speech	  and	  language	  ac/vi/es	  
on	  weekly	  newsle%er	  	  

Big,	  bigger	  
biggest!	  

‘The	  girl	  
walked	  
down	  the	  
street.	  She	  
was	  
happy.’	  	  
Who	  is	  
‘she’?	  	  

Family:	  suppor/ng	  parents	  to	  develop	  their	  own	  
children’s	  speech,	  language	  and	  communica/on	  skills.	  	  



Plan	  and	  do	  stage:	  More	  to	  do	  

Specialist/Targeted:	  Wider	  
Workforce:	  	  
Set	  up	  weekly	  informal	  training	  
sessions	  for	  all	  Centre	  staff	  and	  
Mainstream	  TAs	  who	  deliver	  
interven/ons.	  

Universal:	  Iden/fica/on	  
Informa/on	  about	  early	  warning	  
signs	  and	  who	  to	  contact	  on	  
school	  website.	  Included	  in	  
induc/on	  materials	  that	  go	  to	  all	  
parents	  and	  talked	  about	  at	  
induc/on	  session.	  	  

Parents:	  Specialist/Targeted	  
Set	  up	  parental	  sessions	  for	  
developing	  their	  skills	  to	  interact	  
with	  their	  own	  children.	  

Universal:	  Environment/	  
interven/on	  	  	  
Look	  at	  school	  prori/es	  



©	  Be%er	  Communica/on	  CIC,	  2015	  
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Impact	  on	  Pupils	  
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“Superwriters”	  intervenAon	  is	  a	  language-‐	  enhanced	  KS2	  Literacy	  mulA-‐sensory	  group	  	  

“Superwriters”	  
named	  their	  own	  
group.	  

Their	  wriAng	  
progress	  is	  rising	  

Their	  confidence	  is	  
growing.	  

They	  now	  take	  pride	  
in	  their	  work.	  



Impact	  on	  Pupils	  

•  All	  staff	  have	  a	  be%er	  apprecia/on	  of	  children’s	  
communica/on	  needs	  in	  terms	  of	  3	  levels	  e.g.	  
specific	  vocabulary	  teaching	  (universal	  or	  targeted)	  	  

•  Parents	  engaged	  from	  the	  beginning	  as	  partners	  in	  
educa/on	  and	  understand	  that	  by	  suppor/ng	  their	  
child’s	  language	  they	  support	  their	  literacy	  
development	  

•  Parents	  know	  more	  about	  interven/ons	  so	  happy	  to	  
ask	  about	  them	  specifically	  e.g	  during	  learning	  
conversa/ons	  and	  have	  more	  ideas	  about	  how	  to	  
support	  their	  children	  at	  home	  



Impact	  on	  school	  system	  

•  Our	  specialist	  and	  targeted	  interven/on	  is	  
transferred	  into	  the	  classrooms	  and	  becomes	  
part	  of	  whole	  school	  prac/ce	  

•  Language	  enhanced	  strategies	  used	  for	  all	  
quality	  first	  teaching	  

•  Communica/on	  with	  parents	  to	  provide	  home	  
learning	  opportuni/es	  to	  supplement	  our	  
work	  is	  embedded	  as	  core	  

	  



Impact	  on	  School	  System	  

•  Higher	  awareness	  of	  the	  importance	  of	  SLCN	  -‐	  
including	  upda/ng	  training	  and	  training	  new	  staff	  

•  Change	  in	  teacher	  planning	  e.g.	  in	  early	  years	  
focusing	  on	  a	  topic	  longer	  to	  ensure	  all	  the	  
vocabulary	  is	  learnt	  	  

•  Communica/on	  specific	  informa/on	  about	  new	  
intake	  children	  enabling	  school	  to	  be	  alert	  to	  any	  
children	  with	  difficul/es	  sooner	  

•  Specific	  interven/ons	  can	  be	  fully	  discussed	  as	  part	  
of	  learning	  conversa/ons	  as	  staff	  and	  parents	  have	  a	  
shared	  understanding	  of	  each	  interven/on	  
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Interventions and programmes have a place within 
the Scheme for schools strategic framework 



Balanced System® Scheme for Schools 
 

“The whole is greater than the sum of the parts” 
 
 


